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ABSTRACT 
ANDI BULKIS MAGHFIRAH MANNONG. 2016. The Effect of Using Authentic 
Materials to Improve the Reading Comprehension of the Ninth Grade Students of 
SMNP 36 Makassar. (Supervised by Qashas Rahman and Murni Mahmud) 
 
The objectives of this research are to find out: (1) whether or not the use of 
authentic materials significantly improve  reading comprehension of the ninth grade 
students of SMP 36 Makassar and (2) whether or not the ninth grade students of SMP 
36 Makassar interested in the using of authentic materials in teaching reading. 
This research employed experimental design which involved two groups; 
control and experimental group. The control group was taught by using pedagogic 
materials, while the experimental group was taught by using authentic materials. The 
research instruments were reading test and questionnaire of students’ interest. The 
population of this research was the ninth grade students of SMP 36 Makassar. This 
research took 52 students as the sample. IX1 as control group and IX4 as experimental 
group.  
The result of this research indicated that the students’ reading comprehension 
achievement in experimental group is higher than the students’ reading 
comprehension achievement in control group. It was proven by the students’ mean 
score in experimental group was 77.95 higher than the students’ mean score in 
control group 70.13. The result of the students’ interest in the use of authentic 
materials was high.Thus, it can be concluded that H1 (alternative hypothesis) of this 
research which stated the use of authentic materials significantly could improve 
students’ reading comprehension was accepted. 
 
Key words: authentic materials, reading comprehension, students’ interest 
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ABSTRAK 
ANDI BULKIS MAGHFIRAH MANNONG. 2016. Pengaruh Materi Otentik dalam 
Meningkatkan Pemahaman Membaca pada Siswa Kelas Sembilan SMPN 36 
Makassar. (Dibimbing oleh Qashas Rahman dan Murni Mahmud) 
 
Penelitian ini dilakukan untuk mengetahui: (1) apakah penggunaan materi 
otentik secara signifikan dapat meningkatkan pemahaman membaca pada siswa kelas 
IX SMP 36 Makassar dan (2) apakah siswa tertarik pada penggunaan materi otentik 
dalam pegajar membaca. 
Penelitian ini menggunakan model eksperimental yang melibatkan dua 
kelompok; kelompok kontrol dan kelompok eksperimental. Kelompok kontrol diajar 
menggunakan materi pedagogik, sedangkan kelompok eksperimental diaajar 
menggunakan materi otentik. Instrumen yang digunakan dalam penelitian ini adalah 
tes pemahaman membaca dan angket minat siswa. Populasi pada penelitian ini adalah 
seluruh siswa kelas IX SMP 36 Makassar. Penelitian ini mengambil 52 siswa 
sebahgai sampel. Kelas IX1 sebagai kelompok kontrol dan kelas IX4 sebagai 
kelompok eksperimental. 
Hasil pada penelitian ini menunjukkan bahwa pemahaman membaca siswa 
pada kelompok eksperimental lebih tinggi dibandingkan dengan siswa pada 
kelompok kontrol. Ini dibuktikan dari nilai rata-rata siswa pada kelompok 
eksperimental yaitu 77.95 lebih tinggi dari nilai rata-rata siswa pada kelompok 
kontrol yaitu 70.13. Hasil dari ketertarikan siswa pada penggunaan materi otentik 
adalah tinggi. Sehingga, ini dapat disimpulkan bahwa hipotesis alternatif pada 
penelitian ini yang menyatakan penggunaan materi otentik secara signifikan dapat 
meningkatkan pemahaman membaca siswa diterima.   
 
Kata kunci: materi otentik, pemahaman membaca, ketertarikan siswa 
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CHAPTER I 
INTRODUCTION 
This chapter deals with the background, problem statement, objective of the 
research, significance of the research, and scope of the research. 
A. Background 
Teaching reading for EFL learners is one of prominent task by any educators 
who are going to develop and maintain his/her students’ language skill. There are 
several purposes that can be accomplished in teaching reading, such as improving 
reading skills, introducing new language, introducing genre, recycling target 
language, assessing learners’ ability, and providing knowledge of the world. In 
teaching reading, teachers can introduce new target language including lexical, 
grammatical, functional, and rhetorical aspects of the language. Reading activities can 
also be used to introduce genre. That is done by using varied text types as reading 
materials.  
By monitoring learners’ involvement in reading activities, teachers are also 
able to assess learners’ current perceptive ability of the target language. In addition, 
by reading English texts, learners can improve their knowledge about the world and 
add experiences. This is especially true when the texts are authentic materials, taken 
from the real world, such as news, articles, scientific papers, and research reports, etc.  
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It is a common assertion that materials in general play a crucial part in 
language learning and teaching, this accounts for the fact that discussions about the 
roles of materials appear in almost all books on course design (Nunan, 1991). 
Materials not only provide learners a wide range of useful information but also can 
play a part in enhancing earner motivation - one of the key issues in language 
learning, thus facilitate their acquisition (Dudley & John, 1998).  
Many experts have written on how to choose materials, which are relevant to 
learners, so that materials can support learners in learning languages. There are two 
kinds of materials that can be used for teaching Reading: authentic materials and 
pedagogic materials (Tomlinson, 1998). Authentic materials are those which are 
taken from real life communication and not designed for language teaching and 
learning purposes, for example: newspapers, magazines, shopping flyers, 
advertisements, brochures, product wrappings, menus, train schedules, e-mails, 
announcements, manuals, invitation cards, poems, short stories, novels, journals, 
reference books, etc.  
Pedagogic materials are those which are designed for language teaching and 
learning purposes. Their main characteristics are topical and/or linguistic 
simplification, modification, and adjustments according to the level and experience of 
the target learners, such as: text books, students‟ work sheets, supplementary readers, 
abridged novels, graded materials, and teacher-made texts, etc.  
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Among the advantages of authentic materials are their naturalness and 
relevance with the learners‟ real life experiences, thus making them more interesting. 
The disadvantage is that they are usually too challenging, causing some difficulty to 
deal with, especially for learners of low level language ability. The pedagogic 
materials, on the other hand, although they are usually too rigidly modified, thus 
making them boring and non-lively, they are usually manageable and can easily be 
followed by the learners. By this way, authentic materials can motivate students, give 
them more stimulation in learning a language. 
There is a variety of definitions of interest which are different one another 
because each author has his/her own way looking at interest. However, it all refers to 
the same point of view that interest could best be described as eagerness to do, to 
have, to be something withour any forces from anyone or anything 
However, there are still some teachers of any level of education who do not 
understand the importance of using authentic materials in their teaching. They 
assumed to use pedagogic materials to make their students easier to absorb the 
materials they taught. Another consideration why teachers do not use authentic 
materials are because they afraid whether their students will be difficult to understand 
the language in the materials. However, this situation is cannot be allowed because 
the teachers also need to consider the magnificent effect of using authentic materials 
in their teaching. 
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For junior school teachers, it even become a greater problem because the 
teacher are prefer to use pedagogic materials instead of authentic materials. They 
assume, students of junior school are still lack of vocabulary and they cannot 
pronounce words appropriately.  
Based on the previous considerations above, the researcher is curious in 
revealing the effect of using authentic materials in teaching reading comprehension 
and increasing students’ interest towards learning. Therefore, the researcher 
formulates a research entitle “The Effect of Using Authentic Materials to Improve the 
Reading Comprehension of The Ninth Grade Students of SMPN 36 Makassar”. 
B. Problem Statement 
Researcher formulates research questions as follow: 
1. Does the use of authentic materials in teaching procedure texts effectively 
improve students’ reading comprehension?  
2. Are the ninth year students of SMPN 36 Makassar  interested in the using of 
authentic materials in teaching reading ? 
C. Objective of the Research 
The objective of the research is to find out:  
1.  Whether or not the use of authentic materials in teaching procedure texts 
effectively improve students’ reading comprehension. 
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2. Whether or not the ninth grade students of SMP 36 Makassar interested in the 
using of authentic materials in teaching reading. 
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D. Significance of the Research 
In this research, researchers expects that the research’s result have benefits 
both theory and practice. 
1. Theoretical significance 
The result of this research can be useful for English teachers or trainers as 
information and suggestion which can be useful in their teaching and learning 
process, especially in using authentic materials to interest the students in reading. 
2. Practical significances 
a. It will improve students’ reading comprehension.  
b. Teacher can use the most preferred and effective materials in their classroom 
to improve students’ reading comprehension. 
c. The result of this research can be use as reference for those who want to 
conduct research about the use of authentic materials in teaching. 
E. Scope of the Research 
The scope of this research is limited to discipline, content, and activity. 
1. By discipline, this research focused on Teaching English as Foreign Language 
where it mostly focused on the use of authentic materials as a way of improving 
students’ reading comprehension achievement and students’ interest.  
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2. By content, this research focused on the use of authentic materials in teaching 
procedure text to students. It is related to the ninth grade students of SMP 36 
Makassar. Students learned about how to read the text, comprehend the texts, and 
explain the definition, generic structures, language use, and purposes of a 
procedure text. 
3. By activity, this research was conducted in six meetings. The researcher used two 
kinds of materials; pedagogic and authentic materials in teaching reading to find 
out the comparison of both these materials. Then, researcher gave the students 
questionnaire to get information and data about their interest towards the use of 
authentic materials in teaching reading.  
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CHAPTER II 
REVIEW OF RELATED LITERATURE 
This chapter deals with the previous related research findings, the concept of 
reading comprehension, the concept of authentic materials, the concept of interest, the 
concept of procedure text, conceptual framework, and hypotheses. 
A. Previous Related Research Findings 
Many researchers have conducted and reported their researches about using 
authentic materials in teaching. These previous research findings were taken from 
some research journals. Some will be illustrated as follows: 
Marwan (2014) in his thesis “Improving the Students English  Reading 
Comprehension through Authentic Materials in SMKN Godean Grade XI in the 
Academic Year 2013/2014” found that Authentic materials bring the real word to the 
English reading classroom. They offer the teacher many kinds of contexts, topics, and 
contents which can be fit for the reading learners’ reading tasks. The authentic 
materials also provide the students with the contexts by their authentic layouts. Those 
layouts represent the origin, the social purposes, and the situational contexts of the 
text.Furthermore, authentic materials’ language provides many informal words and 
slangs. They contain many words which can hardly be found in formal course books. 
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Those kinds of informal words might seem impolite but they are surely used in the 
real daily life communication. 
Berardo (2006) in her research “The Use of Authentic Materials in the 
Teaching of Reading” concluded that  the student benefiting from the exposure to real 
language being used in a real context.  Other aspects which proved positive when 
using authentic materials were that they are highly motivating, giving a sense of 
achievement when understood and encourage further reading.  They also reflect the 
changes in the use of language, there is a wide variety of text types, they are also very 
versatile (they can be used in different ways to promote different skills) and can be 
used more than once as well as be updated.  Anything can be used as authentic 
material but for developing reading one of the most useful resources is the Internet, 
with large amounts of varied material being easily accessible. 
Guo (2012) in his research “Using Authentic Materials for Extensive Reading 
to Promote English Proficiency” examined the effects of extended reading on 
language proficiency of Taiwanese college students and explored students’ attitudes 
toward the authentic readings utilized as outside reading materials. The study 
demonstrated a measurable positive effect of extensive reading on students’ language 
acquisition. The findings answered the research questions proposed in this study in 
regard to the effects of extensive reading on vocabulary and other skills. In particular, 
the results pointed to significant improvement of vocabulary acquisition, but not 
grammar. In addition, students experienced gains in knowledge, sources for 
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communication, and other language skills. They also became more involved in class 
discussions. 
Ugalde (2008) in her research “Using Authentic Materials to Teach Reading 
Comprehension” found that it is essential to develop materials that are appropriate for 
Costa Rican students, where students are exposed to texts like those that they will 
eventually encounter in "real life" and learn how to understand them. As 
professionals in the field, we must continuously try to find the best way to teach and 
share our experiences and the material we use in order to receive feedback and 
provide others with everything that we have leamed. We must never stop creating 
materials and contributing to the field of language teaching in order to improve the 
quality of education in our country.  
B. The Concept of Reading Comprehension 
1. The definition of reading 
Richard (2002) said that reading is a skill that is highly values by students and 
teacher alike. Reading comprehension is a complex process in which the reader used 
his mental ability to obtain the information. It means that the reader must be able to 
recognize the meaning of printed words. 
Alderson in Berardo (2006) defined reading as an enjoyable, intense, private 
activity, from which much pleasure can be derived, and in which one can become 
totally absorbed. Reading means different things to different people, for some it is 
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recognizing written words, while for others it is an opportunity to teach pronunciation 
and practice speaking.  However reading always has a purpose.  It is something that 
we do everyday, it is an integral part of our daily lives, taken very much for granted 
and generally assumed to be something that everyone can do. 
2. Kinds of Reading 
In language teaching there are three kinds of reading, namely: Reading aloud, 
Silent reading and Speed reading (Mc Worter in Omid and Azam, 2016) 
a. Reading aloud 
Reading aloud is important to do in reading where the students who are 
known as a reader are required to read aloud to practice their tongue about how 
pronounce every word found in the reading text. 
b. Silent  reading 
Silent reading is frequently done by a reader who wants to comprehend the 
tests in reading comprehension process. Reading silent needs a reading much 
attention to what is they read: the reader should have a full concentration. 
c. Speed reading 
Speed-reading is way that required by the teacher for reader to be read text 
rapidly and comprehend it at once. Between reading comprehension and speed faster 
but also how to understand the idea that express in the passage. 
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3. The definition of reading comprehension 
Grabe and Stoller (2013) defined reading Comprehension is the ability to 
understand information in a text and interpret it appropriately. Reading 
comprehension is an activity aimed to understand the message of a particular text 
(Williams in Cahyono and Widiarti, 2006). 
Yang in Hassani et al. (2015) stated that reading comprehension as an active, 
dynamic, and developing process of looking for interrelations between elements and 
texts. Reading comprehension is basically an interactive process of meaning making 
between the reader and the author through the text, which involves mental activities 
and background knowledge (Weir and Singhal in Seken, 2004). 
Johnson et al. in Hatimah et al. (2013) defined that reading comprehension is 
an active process, directed by intentional thinking that allows young readers to make 
connections between their thinking processes, the textual content and their own 
knowledge, expectations, and purposes for reading. 
4. Level of comprehension 
In teaching reading comprehension, the teacher should be aware of levels of 
comprehension, so that they have some criteria by which to judge the materials they 
use in the classroom, and also the levels of comprehension use by the students at any 
particular time. Reading comprehension refers to the ability to understand 
information presented in written form. Fairbairn et. al. in Nureteng (2016) divided the 
level of comprehension into three categories: 
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a. Literal comprehension 
It is getting primary, direct, literal meaning of an idea in context. There is no 
depth in this kind of reading. The reader is reading receptively and somewhat 
passively if only gets literal meaning. Being able to read for literal meaning stated 
idea is influenced by one’s mastery of vocabulary in context.  
b. Interpretive comprehension 
In this level of comprehension the readers read between the lines make 
connections among individual stated ideas, make inferences, draw conclusions, or 
experience emotional reaction. The readers probe for greater depth than in literal 
comprehension. At this level the readers can be tested on the following task: 
1. Rearrange the ideas or topic discussed in the text 
2. Explain the author’s purpose of writing in the text  
3. Summarize the main idea when this is not explicitly stated in the text 
4. Select conclusion which can be deduced from the text they have read 
c. Extrapolative comprehension 
In this level of comprehension, the reader is involved in an interchange of 
ideas with the author and applies reading to life situations. The author’s ideas and 
information are evaluated. The answer is not directly stated in the text, but it is hinted 
at (implied). Students use clues, along with their prior knowledge, to figure out the 
answer (Billerica in Nurteteng, 2016) Extrapolative evaluation occurs only after the 
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students have understood the ideas and information the researcher presented. At this 
level, the readers can be tested on the following skills: 
1. The ability to differentiate between fact and opinion 
2. The ability to recognize persuasive statement 
3. The ability to judge the accuracy of the information given in the text. 
The three level of comprehensions that mentioned above is relevant with 
classification of Jones (2005), he stated that there are three types of comprehension: 
translation, interpretation, and extrapolation. a) Translation is an activity requiring the 
change of form of a communication. It requires students to rephrase or restate a text 
in his/her own words to put it into a form other than the original form in which it was 
learned; b) Interpretation involves a rearrangement. It requires students to identify the 
major ideas in a text and understand how various parts of the message are 
interrelated; and c) extrapolations is an extension of interpretation and could include 
the statements about the consequence of a communication. It requires students to do 
something “extra” with the material or event that is comprehended. That is, students 
can determine implications, identify consequences, draw conclusions, or make 
inferences that are in keeping with the information contained in the text.  
The level of reading comprehension classification of Fairbain that will be used 
in this research is also in line with the classification in Rivers in Nurteteng (2016), he 
said that there are three levels of comprehension and the good reader reads at all 
three, they are reading the lines, reading between the lines, and reading beyond the 
lines. 
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5. Technique in teaching reading 
There are three kinds of activities involved in relation to the reading class 
activities: pre-reading activities, during reading activities, and post reading activities. 
d. Pre-reading activities 
Pre-reading activities are interactional activities carried out before students 
conduct the real reading activities. In pre-reading activities, activation is concerned 
with the student’s background knowledge, objectives of reading class, learning 
activities, and motivating the students. In this stage, teachers try to activate the 
students’ schemata related to the topic or explaining briefly the contents of the text.  
Pre-reading is to tell students the purpose of reading and learning. Pre-reading 
is also to motivate the students. Motivation in reading attracts students; attention the 
text. The activities of pre-reading are activities aiming at facilitating the students’ 
understanding about the reading text. 
e. During reading activities 
During reading activities are the activities that reader does while reading take 
place. Mukhoji in Tiin (2014) mentioned that while reading includes: (a) identify the 
main idea, (b) finding detail the text, (c) following sequence, (d) inferring from the 
text, and (e) recognizing the discourse patterns. 
During reading activities are instructional activities that are going on while 
reading activities are happening. According to Mukhroji in Tiin (2014), five activities 
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to do while reading. The first, readers identify main idea of the text and identifying 
topic sentence through skimming. Second, readers find the details in the text and 
finding specific information. Third, readers follow a sequence by relating items in 
particular order or process. Fourth, readers infer from the text by trying to understand 
the text using their schemata and experience. Fifth, readers recognize 
the discourse patterns to understand the text holistically. 
f. Post-reading activities 
Post-reading activities are the activities conducted by a reader after reading. In 
post-reading activities, student do post-question, feedback. The post-question are 
more active in incidental comprehension and the objective, since information of both 
greater and lesser importance is learned. 
Post-reading activities are instructional activities that the students and teacher 
do after reading take place. Mukhroji in Tiin (2014) pointed out that post-question, 
feedback, and group and whole class discussion are activities that can be done in the 
phase of post-reading activities. The activities function to check student’s 
comprehension about the text being read. The post-question after reading class 
activity are very important since information of both greater and lesser important is 
learned. Besides asking question, summarizing the contents of the text is also 
applicable to the students. 
The activity of post-reading can also be in the form of discussion. Thus 
discussion can be in group or whole-class discussion. The discussion may depend on 
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the class size, if the class is big, it will be better to have group discussion. If the class 
is small, it will be better to have whole class discussion. 
6. Strategies of reading comprehension 
Katims in Casper et.al. (1998) stated that learning strategies are techniques, or 
routines that enable students to learn to solve problems and complete tasks 
independently. A strategy is an individual’s approach to a task. Gunning in Casper 
et.al. (1998) identified four main types of comprehension strategies, which include 
Preparational, Organizational, Elaboration and Monitoring. 
g. Preparational 
Gunning described Preparational strategies as those that activate prior 
knowledge about a particular topic. This method is used to get students thinking 
about the topic they are about to work on. It is much easier to retain knowledge about 
a subject when the student is familiar with the subject area.  
Gunning identified predicting as a type of Preparational strategy which 
involves previewing parts of the text to be read. The portions of text, which are 
helpful in previewing, can be pictures, titles, or the cover of the book. As the students 
are thinking about what will happen based on their knowledge of the subject and the 
book, they focus their thoughts on the assignment to come, which leads to better 
comprehension. 
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h. Organizational 
He described Organizational strategies as the process of selecting important 
details and building relationships from them. These strategies include: identifying the 
main idea and topic sentences, classifying information, deciding which information is 
relevant, sequencing and summarizing. Each of these strategies is complex and 
methods for improving them need to be taught starting from basic ideas and gradually 
getting more difficult. Summarizing, in particular, has been identified as a difficult 
skill to develop. 
i. Elaboration 
He referred to elaboration as an additional processing of the text, by the 
reader, which may increase comprehension. It involves forming connections between 
the text and the reader’s background knowledge of the subject. Making inferences, 
picturing images and asking questions are all types of elaboration strategies. 
j. Monitoring 
He defined monitoring as being aware of one’s own mental process when 
reading. Monitoring is an advanced technique that involves a great deal of 
independent thinking. Monitoring occurs when a reader is aware that they do not 
understand what was just read. The act of monitoring is knowing how to go back and 
find a way to gain understanding of the topic. Monitoring is knowing when to use the 
three other types of reading comprehension strategies. 
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7. Strategy in teaching reading comprehension 
In this research, the researcher applied collaborative as strategy in teaching 
reading comprehension. 
Cooperative or collaborative learning is one of the methods that ask students 
to work cooperatively in their learning group. Cooperative learning can be said as the 
model of students’ learning that divide students into groups, then the students must 
work together in these groups to finish some problems that are given by the instructor 
(Jacobs in Akhyar, 2012). 
Cooperative learning is the techniques which encourage students’ social skill, 
because its method asks students’ role in group to share their thoughts or ideas, so 
they can do what should they do to get their learning goals. 
Collaborative learning gives the students practice in working together when 
the stakes are relatively low; so that they can work effectively together later when the 
stakes are high. They learn depend on one another rather than depending exclusively 
on the authority of the teacher.  
Panitz in Akhyar (2012) defined collaborative learning as a philosophy of 
personal responsibility and respect for peers. Learners take responsibility for their 
own learning and search for information to the question they were posed.  The teacher 
acts as a facilitator, providing support but not steering the group towards pre-prepared 
outcomes. Forms of peer assessment are used to look at the outcomes of the process. 
The form of Cooperative learning that used in this research was Number Head 
Together (NHT). Numbered Heads Together (NHT) encourages successful group 
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functioning because all members need to know their group’s answers and because 
when students help their group mates, they help themselves and the whole group. 
8. Reading and vocabulary 
Reading aids the acquisition of new vocabulary and helps retain prior learned 
vocabulary. Vocabulary plays a vital role in students’ comprehension and acquisition 
of a foreign language. Without an adequate number of words, language learners will 
not be able to comprehend or use the second language (L2). Researchers argue that 
vocabulary is the foundation of other skills, a core component of language 
development (Kazerooni, Saeedi, & Parvaresh in Guo, 2012). Min and Hsu in Guo 
(2012) assured that the importance of vocabulary on reading comprehension and 
advocate the use of extensive reading along with direct instructions on vocabulary. 
C. The Concept Authentic Materials 
9. Definiton of authentic materials 
Authentic materials are texts produced by native speakers for a non 
pedagogical purpose (Bacon & Finnemann in Omid, 2016). Since they are not 
designed for pedagogical purpose, commonly, they do not come from a course book. 
They are not systematically developed in stages for language learners. However, 
nowadays, there are many experts who prefer to use authentic materials in teaching 
and learning English, both written and spoken as an alternative material.  
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A material is authentic when it contains authentic text. According to  
Tomlinson (1998), an authentic text is a text which is not written or spoken for 
language teaching purposes. A newspaper article, a rock song, a novel, a radio 
interview and traditionally fairy story are examples of authentic texts. Therefore, we 
can see such texts from television, newspaper and magazine. In that mass media, 
information is spread widely from a place to many other places. 
In communicating in such media, people naturally use and apply their 
language as how they communicate and use their language in their daily life. It surely 
could be a perfect lab for a language learner.  
Nunan in Oyola (2011) also defined authentic materials as spoken or written 
language data that have been produced in the course of genuine                                                                                                                                                                                                                                                                                                      
communication, and not specifically written for purposes of language teaching. 
Therefore, by using authentic materials, a teacher can bring the students the authentic 
data from real world context into classroom. They can practice reading authentic and 
genuine language which is used in real life as the language and the students 
themselves really occur. For another purpose, the foreign language learners also can 
be introduced to the culture of the native people through the authentic materials.  
Moreover, Gebhard (1996) saw authentic materials as a way to contextualize 
language learning. It means that authentic materials are also effective in providing the 
students with the context of every text. When they normally study the pedagogical 
materials, they tend to focus more on content and meaning rather than the context. On 
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the other hand, authentic materials provide rich source of context in language instead 
of the language which are only provided by the teacher.  
Hence, authentic materials undoubtedly do have effect towards language 
teaching and learning process. These are the differences between authentic materials 
and non-authentic materials. 
Table 2.1 Authentic Materials Vs Non-Authentic Materials 
No. Authentic Materials Non-Authentic Materials 
1. 
 
 
2. 
 
 
 
3. 
Language data produced for real 
life communication purposes.  
 
They may contain false starts, and 
incomplete sentences.     
.  
 
They are useful for improving the 
communicative aspects of the 
language. 
They are specially designed for 
learning purposes.  
 
The language used in them is 
artificial. They contain well-formed 
sentences all the time. 
 
They are useful for teaching 
grammar. 
 
From Table 2.1 above, it is clearly shown that authentic material has essential 
differences towards non-authentic materials. Authentic material may contain false 
starts and incomplete sentences; however, it is powerful to provide the students 
products of real life communication. 
10. Materials available to EFL/ESL Teachers 
There currently is a wide array of teaching materials available to EFL/ESL 
teachers to accommodate their various needs and their unique teaching situations. 
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Many of these materials are commercially produced. These can include EFL/ESL 
texts, audiotapes with accompanying workbooks, videotapes with student work-
sheets, and various Computer Assisted Language Learning (CALL) programs. 
There are materials available for teaching reading, writing, speaking, 
listening, grammar, vocabulary-building, survival English, cross-cultural 
communication, pronunciation, business English, TOEFL preparation, and various 
other content-based English courses. Some teachers at universities, junior colleges 
and private language schools may find themselves teaching with locally de- signed 
materials. Such materials are often produced in-house", and provide classroom 
teachers with day-by-day lesson plans, steps for implementing them, and materials 
needed to teach them. 
Whatever situation a teacher may have, it is very likely that atsometime the 
teacher will find the need to adapt a particular text or lesson with material that he or 
she feels is more useful for promoting learning. To get beyond the limitations of a 
given text or lesson, many teachers often adapt or create activities involving authentic 
materials or media. 
Once teachers start to use authentic materials and observe the impact the real 
world context has on students, they may actually seek out ways to incorporate them 
more into lesson plans. Where do EFL/ESL teachers find authentic materials? 
Gebhard (1996) stated that there are unlimited sources for teaching materials. For 
many who live in countries where English is a foreign language, it is simply a matter 
of searching creatively. 
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Teachers can access authentic materials from cable TV, English language 
newspapers and magazines, and even from popular musicon the radio. In large cities, 
modern grocery and department stores carrying imported products and the tourist 
industry such as hotels can offer useful authentic resources. Or else, during travel to 
English-speaking countries, teachers could pick up useful materials that could be 
adapted for their English lessons. 
11. Selection of authentic materials 
Having established the value of authentic materials in language teaching, the 
most important question facing the teacher then, is how and what type of materials to 
collect. There are three types of challenges that a teacher has to meet in this respect. 
The first of these ‘effective research skills’ is to be able to find the exact 
material relevant to the needs of his/her learner group. Various rich sources are 
available for this purpose: newspapers, journals and magazines, material from the 
internet, pamphlets and advertisements, songs, literature, fiction. The availability is 
overwhelming.   This abundance of material leads to the second challenge. This stage 
requires careful selection keeping in mind various factors. 
The teacher needs to keep the learners’ present linguistic competence and the 
desired linguistic competence in mind. Linguistic background of the learners’ has a 
direct bearing on text selection. Conceptual difficulty will determine the specificity or 
generality of the information within the text. It directly influences comprehension and 
is necessary to keep students from a vague feeling of the alienation to the text. 
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Besides, the selection would also depend on the topic, the target language area, skills, 
the needs, and the interests of the learners. 
The teacher, in making selections would also have to keep in mind the 
applicability of the chosen material. For instance, learners studying science subjects 
would react favourably to the texts related to the sciences because of cognitive ease 
of comprehension. Such texts also have a relevance to the academic schema of the 
learners. Moreover, the selected texts need to be adaptable i.e. they should lend 
themselves easily to designing tasks and activities that would elicit authentic 
responses from the learners. The authenticity of the response would depend on how 
authentic are the tasks that are designed. 
According to Wallace, it should produce real world behaviour from the 
learners. Such tasks need to be designed that are linked with actual communicative 
needs outside the classroomto ensure authenticity both of the tasks and the responses. 
It would be ideal if integrated tasks can be designed on them so that one text can be 
used for multiple teaching purposes. 
Moreover in this context,  the teacher also needs to make sure that the 
materials selected should be such that lend themselves to such exercises, tasks and 
activities as will help in achieving the goals of the academic programme that the 
learners are attending. If this factor is ignored then there may arise a feeling of 
dissatisfaction with classroom activities and routine lessons.   
While using authentic materials, it must be remembered that they are 
cognitively essentially complex. Occasionally even when the language itself is very 
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clear and comprehensible, the learners cannot actually get the gist of the text. One 
reason for this breakdown can be “the density of cultural and situational references”. 
Another cause could be topicality of the information. It may have only a passing 
interest even for those learners who actually belong to the same cultural background. 
12. Advantages of authentic materials 
Moreover, authentic materials potentially prompt the students’ motivation in 
comprehending texts. Here these are some arguments in using authentic materials:  
1. Authentic materials have a positive effect on learner motivation. 
2. They provide authentic cultural information.  
3. They provide exposure to real language. 
4. They relate more closely to learners ' needs and interests. 
5. They support a more creative approach to teaching.  
6. They provide a wide variety of text types, language styles not easily found in 
conventional teaching materials. 
7. Unlike traditional teaching materials, authentic materials are continuously 
updated. 
8. They have a positive effect on comprehension and learner satisfaction.  
9. (Kilickaya, Mcknight, Wong, Kwok, & Choi,  in Berardo, 2006)  
There are many positive arguments from experts about using authentic 
materials. Those positive points indeed cannot be found in conventional teaching 
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materials. However, using authentic materials is not as easy as pointing the advantage 
because there are always disadvantages alongside with advantages. 
13. Disadvantages of authentic materials 
There are some issues over using authentic materials for students. The 
language used in real life provides many rude and inappropriate words. Those might 
give bad influence for the students. Moreover, it is hard to classify the level of the 
materials considering it is not designed pedagogically.  
Richard cited in Kilickaya (2004) pointed out that alongside with the 
advantages, authentic materials often contain difficult language, unneeded vocabulary 
items and complex language structures, which may cause a burden both for the 
students and the teacher in lower-level classes. However not every text contains such 
negative impacts. It depends on how the teachers consider thecurrent level of the 
students and select the authentic text to develop. 
Furthermore, Martinez (2002) stated that authentic materials may be too 
culturally biased and too many structures are mixed. They may cause lower levels 
have a hard time in decoding the texts. They also may give the teachers difficulties in 
deciding the level of the texts. 
Using authentic materials in teaching and learning process of reading is a 
challenging task for teachers. Hence, a teacher should be really selective in deciding 
the authentic text which is going to be chosen as material. When there is an 
inappropriate content which unavoidable, he/she should be able to clearly explain the 
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inappropriateness towards them. With selective decisions, authentic materials are 
powerful to introduce the students about real language application in daily life. 
14. Using authentic materials in teaching 
In using authentic materials, there are many factors which should be 
considered due to the positive and negative impacts. The sources of authentic 
materials are various such as newspapers, Internet, magazines, brochures, letters, and 
so on. Due to the various sources, it is important to select the proper authentic 
materials out of the wide range. Nuttall in Brown (2001) gave three main criteria in 
selecting authentic materials to be used in classroom. 
1. Suitability of content. The text should be interesting, motivating and also 
relevant to the students’ needs.  
2. Exploitability. It refers to how the text can be used and exploited in order to 
develop the competence of the learners in the teaching and learning process.  
3. Readability. Readability refers to the level of difficulty in the texts. It is about 
the amount of new vocabulary and new structure contained in the texts.  
Along with those criteria, Berardo (2006) also added two more, they are the 
variety and the presentation. Various types of texts avoid the students’ boredom. 
Meanwhile, the presentation is about how the texts are presented in a classroom.  
Brown (2001) had proposed some principles for designing interactive reading 
techniques that must also be considered in applying authentic materials in a class. 
  
 
104 
In interactive curriculum, do not overlook the importance of specific 
instruction in reading skills. 
1. Use techniques that are intrinsically motivating. 
2. Utilize techniques with authentic language and content. 
3. Encourage the development of reading strategies. 
4. Include both bottom-up and top-down techniques. 
5. Subdivide your techniques into pre-reading, during-reading, and afterreading 
phases. 
6. Build in some evaluative aspect to your techniques.  
From the first principle we can conclude that it is important to consider the 
specific instruction in reading skills. For example, we should consider whether the 
students should read a passage loudly or silently instead. It leads to whether the 
fluency or the accuracy should we develop. The second principle takes us to students’ 
motivation. Moreover, according to Brown (2001), motivation is the difference. Thus, 
we can say that students’ motivation is the difference between the success and the 
failure of a teaching and learning process. 
The third principle shows us the importance of using authentic materials in 
developing interactive reading techniques. Both fourth and fifth principles guide us in 
deciding the strategies and techniques which have the ability to prompt the students’ 
real capability in comprehending. The next principle introduces us to three phases 
inteaching reading. The last principle is about assessing the result. 
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Moreover, Grellet in Hatimah et. al. (2013) stated that authenticity of a text 
means that there is nothing changed from the original text. In using an authentic 
material, a teacher should maintain its layout and presentation as it occurs. He/she 
cannot add or modify the content and the appearance of the text due to its 
authenticity. 
Changing the appearance or the layout might possibly take the non-linguistics 
aspects clueof the authentic material itself away from the students. Therefore, 
choosing authentic texts from the great amount of texts appeared in life is not simply 
picking a text we meet and serving it to the students. There are much criteria should 
be considered and many principles should be applied in keeping the materials from 
inappropriateness. Inappropriate materials would only give nothing to them but bad 
influences. 
D. The Concept of Interest 
15. Definition of interest 
Good in Hamid (2016) defined that interest as a subject –objective attitude 
concern with condition involving a perception or idea and a combination of 
intellectual and feeling curiosity condition by experience. While, Robert in 
Hermawan (2016) stated that experimentally an interest is a response of liking which 
is present when we are of an object we prepare to reach to or when we aware of our 
disposition toward the object we like. 
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Hornby cited in Lisda et. al. (2015) defined interest as a condition or wanting 
to know or learn about something or somebody; quality that arouses concern or 
curiosity, that holds one’s attention, and something with which one concern oneself. 
Interest is closely related to learning. It allows for correct and complete recognition of 
an object, leads to meaningful learning, promotes long-term storage knowledge, and 
provides motivation for further learning (Herbart in Schiefele, 1991). 
16. Types of interest 
According to Ainley et. al. (2002), the relationship between interest and 
learning has focused on three types of interest: individual, situational, and topic. 
Individual interest is considered to be an individual’s predisposition to attend to 
certain stimuli, events, and objects. Situational interest is elicited by certain aspects of 
the environment. These include content features such as human activity or life 
themes, and structural features such as the ways in which tasks are organized and 
presented. Topic interest, the level of interest triggered when a specific topic is 
presented, seems to have both individual and situational aspects.  
k. Individual interest 
Individual interest has been described as a relatively enduring predisposition 
to attend to certain objects and events and to engage in certain activities. This 
behavior is associated with a psychological state of positive affect and persistence 
and tends to result in increased learning. For example, the reader with an individual 
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interest in ecology and conservation seeks opportunities to engage in associated 
activities and while so engaged experiences enjoyment and expands his or her 
knowledge. 
As well as the need to identify students’ specific patterns of individual 
interests, it is important to determine how individual interests at different levels of 
generality might differentially influence student learning.  
l. Situational interest 
The psychological state of interest can also be generated by specific 
environmental stimuli and is referred to as situational interest (Hidi & Baird, 1988). 
Whereas the state is characterized by focused attention that is similar to the outcome 
of individual interest, the immediate affective reaction may include a broader range of 
emotions. 
Hidi (1990) distinguished two types of factors that contribute to situational 
interest. The first group includes formal structural characteristics such as novelty, 
intensity, and ambiguity. The second group consists of content features such as 
human activity, intensity factors, and life themes. 
17. Measurement of interest 
One of the ways to measure students’ interest is by using Likert Scale. Gay 
(2006) stated that likert scale is a scale that asks an individual to response to a series 
of statements by indicating whether he or she strongly agree (SA), agree (A), 
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undecided (U), disagree (D), or strongly disagree (SD). Each response of the 
individual is assigned a point value based on the statement (positive or negative 
statement). The point value for the positive statements: SA=5, A=4, U=3, D=2, 
SD=1. While the point value for the negative statements are: SA=1, A=2, U=3, D=4 
and SD=5.  
E. The Concept of Procedure Text 
18. The definition of procedure text 
Anderson in Hidayat (2013) argued that procedure text is piece of text that 
gives us instructions for doing something.  Procedure text is text that explain how 
something works or how to do something. The purposes of procedure text are to tell 
the reader how to do or make something  and describe something which is 
accomplished through a sequence of action or steps. 
Young (2013) stated that there are different procedural texts according to the 
purpose of the text, such as: 
1. Texts that explain how something works or how to use instruction/operation 
manuals, for example, how to use the video, the computer, the tape recorder, 
the photocopier, the fax. 
Features: 
a) The reader is often referred to in a general way, e.g. pronouns (you).  
b) Action verbs (imperative verbs), (cut, fold, twist, hold etc).  
  
 
109 
c) Simple present tense (you cut, you fold, you mix).  
d) Linking words to do with time (first, when, then) are used to connect the 
text. 
e) Detailed information on how (carefully, with the scissors); where (from 
the top); when (after it has set) .  
2.  Texts that instruct how to do a particular activity e.g. recipes, rules for games, 
science experiments, road safety rules. 
3. Texts that deal with human behavior, e.g. how to live happily, how to 
succeed. 
a) Goal - clearly stated (often in the heading).  
b) Materials - listed in order of use.  
c) Method - the steps are chronological and are numbered or listed. 
19. Language feature of procedure text 
According to Anderson in Suaeni (2015), procedure text usually includes the 
following language features: 
1. Sentence begun with action word (imperative sentence) e.g. pour hot water in 
the cup. 
2. Sequence words or temporal conjunctions (e.g. firstly, next, then) and number 
(1, 2, 3) that show the order for carrying out the procedure. 
3. Adverb of manner to describe how the action should be performed, e.g. 
firmly, quickly. 
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4. Precise terms and technical language, e.g. ml, grams, etc. 
20. Structure of procedure text 
Generally, a procedure text is arranged of three main parts; Aim or Goal of the 
procedure, list of materials which needed to complete the procedure, and sequence of 
step in correct order that need to be taken to accomplish the task. 
1. An introductory statement giving the aim goal. This part can be the title of the 
procedure text, it is also may include an introductory paragraph.  
2. List of materials needed for completing the procedure. This part usually takes 
form in kind of list, though sometimes it also can be in form of paragraph. In 
certain procedure text this part sometime is omitted or left out.  
3. A sequence of steps in the correct order. This is the last part of procedure text 
which shows a sequence of steps that need to be taken by readers to complete 
the task. The sequence usually is shown by numbers (1, 2, 3, ..) or by using 
words such as first, second, third, etc. words such as next, then, and after that 
sometimes are used as well.  
F. Conceptual Framework 
The conceptual framework of this research is presented as the following 
below: 
The researcher would try to improve the students’ reading comprehension and 
interest to learn by providing both authentic and pedagogic materials as the learning 
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materials. The conceptual framework of the research would be explained in the 
following figure: 
 
 
 
     
  
 
 
 
 
 
 
 
 
Figure 2.1 Conceptual Framework 
INPUT: In this stage, the students’ prior knowledge about procedure text were 
measured by giving them a pretest.  
PROCESS: In this stage, the researcher taught students about procedure text 
by providing them two kinds of different materials, pedagogic and authentic. 
Researcher collected the data of students comprehension by measuring their ability to 
answer the provided questions on each text for each meeting. The researcher taught 
Teaching  Reading 
Experimental Group Control Group 
Authentic Materials 
Students’ Interest 
Pedagogic Materials 
The Effect of Using Authentic 
Materials to Improve the Students’ 
Reading Comprehension Achievement 
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about procedure text for six meetings by using pedagogic materials in control group 
and authentic materials in experimental group to know the comparison of the 
materials. During the learning process, the researcher also observed students’ activity 
and took some pictures as documentation. After the end of the teaching session, the 
researcher gave the students posttest to know their improvement in reading 
comprehension using authentic materials questionnaires to students to get information 
about their responses related to the using of authentic materials in teaching. 
OUTPUT: In this stage, the researcher analyzed the result of the students’ 
achievement after teaching by using pedagogic and authentic materials and also the 
students’ interest towards the using of authentic materials in teaching.  
G. Hypotheses 
Based on the previous related research findings, some pertinent ideas and 
conceptual framework above, researcher formulates two hypotheses as follows: 
H0: “Using authentic materials in teaching is more effective than pedagogic 
materials  in improving students’ reading comprehension achievement” 
H1: “Using authentic materials in teaching is not more effective than pedagogic 
materials  in improving students’ reading comprehension achievement” 
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CHAPTER III 
RESEARCH METHOD 
This chapter deals with descriptions of the research design, data resources, 
research instrument, procedure of collecting data, then techniques of  data analysis. 
H. Research Design 
In this research, researcher applied experimental design by taking two class as 
sample, namely quasi experimental class. A quasi experimental design provided 
adequate control sources of invalidity (Gay, et al., 2006). 
The researcher applied quasi experimental group and control group. The 
experimental group received treatment using authentic materials and the control 
group received the pedagogic materials. Both groups were given pretest and posttest. 
Control group in this research was needed for comparison purposes to see whether or 
not the treatment was more effective than others (Gay, et.al., 2006). 
The researcher gave pretest and posttest to both of the groups. The pretest was 
carried out to find the prior knowledge of the students while posttest was done to find 
out the effect of the treatment on the students’ reading comprehension achievement. 
The scores of both the pretest and posttest were compared to determine the students’ 
improvement on English reading comprehension by using authentic materials. The 
research formula is presented as follows: 
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Table 3.1 Research Design 
Class Pretest Treatment Posttest 
E O1 X1 O2 
C O1 X2 O2 
 
Notation:   E = Experimental class 
  C  = Controlled class 
  O1 = Pre-test 
  O2 = Post- test 
  X = Treatment  
( Adapted  From Gay, et.al 2006) 
I. Research Variables and Operational Definition 
21. Research variable 
There are two variables involved in this research, namely independent 
variable and dependent variable: 
1. Independent variable: Authentic materials 
2. Dependent variable: Students’ achievement in reading comprehension and 
students’ interest. 
22. Operational definition of variables 
The operational definitions of the variables formulated as follows: 
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1. Authentic materials enable learners to interact with the real language and 
content rather than the form. Learners feel that they are learning a target 
language as it is used outside the classroom.  
2. Reading comprehension means that understanding, evaluating and utilizing 
the information and ideas gained through and interaction between and author 
and a reader.  
3. Students’ interest in learning English reading comprehension using authentic 
materials. Interest in authentic materials is the students’ interest in learning 
English using authentic materials. It is measured by using Likert – scale which 
is classified into very high interest, medium, low interest and very low 
interest. When the students’ interest in the level of very high interest and high 
interest toward authentic materials it was called improvement. 
J. Population and Sample 
23. Population 
The population of this research was the ninth grade students of SMP Negeri 
36 Makassar. There are nine classes in the population, where normally consist 26-30 
students for each class. Thus, the total of population ± 252 students. 
24. Sample 
The researcher used cluster random sampling in defining the sample of the 
research data. In this case, researcher choosed class IX1 and IX4 where it consist of 30 
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students for each classes. But, the researcher only took 26 students for each classes as 
sample.  
K. Instrument of the Research 
In this research, the researcher used reading test and questionnaire as research 
instrument to collect the data. The Students’ improvement were measured by giving 
them reading test in pretest and posttest. The pretest was given to students before 
giving them the treatment, while the posttest were given to students after giving them 
the treatment. The test consisted of multiple choice as much as 30 items. The material 
of the test is procedure text. And to find out the students’ interest in learning English 
by authentic materials, the students were given questionnaire which consist of 20 
items. 
L. Treatment 
The treatment was conducted for six meetings. The allocation time for each 
meeting was 80 minutes. There were two meetings in a week. Authentic materials 
used in teaching the experimental group, while pedagogic materials used in teaching 
the control group. 
At the first meeting, the researcher explained about the pedagogic and 
authentic material and also about the text that would be learned. In this case, the types 
of the text that will be learned is procedure text. In control group, the researcher used 
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pedagogic materials in teaching process where the source materials were from 
textbook and internet, while in teaching the experimental group, the researcher used 
authentic materials in teaching process where the source materials were from internet.  
M. Procedure of Collecting Data 
The procedure of collecting data consist of two steps; pre-test and post-test. 
25. Pre-test 
In this step, the students were given pre-test. The tests consist of 20 items of 
multiple choice. The purpose of this test is to know the students’ ability in 
comprehending the text before the treatment was given. 
26. Post-test 
In this step, the students were given the test which the goal was to know the 
improvement of students’ comprehension after the treatment was given. Furthermore, 
to know students’ interest in authentic materials, the students were given the 
questionnaires.  
N. Techniques of Data Analysis 
27. Analyzing the students’ reading comprehension 
In analyzing the data of students’ reading comprehension, the researcher used 
the following formula: 
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m. Scoring the students’ correct answer: 
        
                    
                     
      
          (Depdiknas, 2006) 
n. Classifying the students’ score: 
Table 3.2 Classification Score 
No. Classification Score 
1. Excellent 96 – 100 
2. Very Good 86 – 95 
3. Good 76 – 85 
4. Fairly Good 66 – 75 
5. Fair 56 – 65 
6. Poor 36 – 55 
7. Very Poor 0 – 35 
(Direktorat Pendidikan  in Teteng, 2016) 
o. Calculating  students’ score by using Statistical Product and service Solution 
(SPSS) program to find out the different result between pretest and posttest. 
28. Analyzing the students’ interest 
p. Scoring the data of questionnaires’ result by using Likert scale. In this scale, each 
respondent asked to respond a series of statements by indicating whether or not he 
or she is strongly agree (SA), agree (A), undecided (U), disagree (D), or strongly 
disagree (SD). Each response had its own value as the following table: 
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Table 3.3 Likert Scale 
Series of Statement 
Score 
Positive Negative 
1. Strongly agree 
2. Agree   
3. Undecided   
4. Disagree  
5. Strongly disagree  
5 
4 
3 
2 
1 
1 
2 
3 
4 
5 
(Gay, 2006) 
 
q. Analyzing the data by using the following formula: 
    
 
 
       
Note: 
P = Percentage 
F = Frequency of the Answer 
N = Number of the Students 
(Gay, 2006) 
r. Calculating the mean score by the formula as below: 
   
  
 
 
    :  Mean Score 
 ∑X : Total row score 
 N : the total number of participant 
(Gay, 2006) 
s. Measuring the students’ interest 
The questionnaire consisted of 20 items. If the respondent chooses all statements 
with strongly agree, he/she will get 100 score, while if the respondent chooses all 
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statements with strongly disagree, he/she would get 20. So, the interval was 
formulated as follow: 
         
                                  
                    
 
 
      
 
 
 
  
 
     
        (Slamet in Nurteteng 2016) 
So, the students’ interest can be categorized as follow:  
Table 3.4 Interest Classification 
No. Interval Categories 
1. 
2. 
3. 
4. 
5. 
85-100 
68-84 
52-68 
36-51 
20-35 
Very high 
High 
Moderate 
Low 
Very low 
(Sugiyono, 2008) 
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CHAPTER IV 
FINDINGS AND DISCUSSION 
This chapter deals with the research findings of the research and discussion of 
the research findings. The findings present the data of students’ reading test to see the 
students’ reading comprehension improvement after being taught the materials of 
procedure text through the use of authentic materials in experimental group and 
pedagogic materials in control group. Furthermore, the students’ score in pretest and 
posttest of each group are also compared to see the students’ improvement after 
giving different treatment in each group. The discussion deals with the description 
and interpretation of the findings in the research. 
O. Findings 
The findings of the research in this chapter are based on the data analysis 
collected through reading test. After the researcher conducted consist of pretest and 
posttest for both control and experimental group, and questionnaire for experimental 
group.  
29. Students’ reading improvement 
After conducting the treatment and reading test, the researcher found the score 
for pretest and posttest of both groups. In this part, the researcher would report the 
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result of the students’ reading comprehension improvement of each group by 
comparing pretest and posttest data. 
t. The frequency and percentage of pretest and posttest score for both groups 
The Students’ reading achievement both pretest and posttest for the research 
subjects are tabulated in the table below: 
Table 4.1 Frequency and Percentage of Pretest Score for both Groups 
Classification Score 
Control Group Experimental Group 
F P (%) F P (%) 
Excellent 96-100 0 0% 0 0% 
Very Good 86-95 0 0% 1 3.84% 
Good 78-85 1 3.84% 0 0% 
Fairly Good 66-75 7 26.93% 5 19.23% 
Fair 56-65 6 23.08% 6 23.08% 
Poor 36-55 12 46.15% 14 53.85% 
Very Poor 0-36 0 0% 0 0% 
Total 26 100% 26 100% 
 
The table 4.1 above shows that most of the students’ pretest result in control 
group classified as good, fairly good, fair, and poor category. In control group, the 
data of pretest showed that there are 1 (3.84%) student got good score, 7 (26.93%) 
students got fairly good score, 6 (23.08%) students got fair score, and 12 (46.15%) 
students got poor score.  
While in experimental group, the data shows that most of the students’ pretest 
result classified as very good, fairly good, fair and poor. There are 1 (3.84%) student 
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good very good score, 5 (19.23%) students got fairly good score, 6 (23.08%) students 
got fair score, and 14 (53.85%) students got poor score. Thus, from the description 
above, it can be concluded that the mean score of students in pretest for both control 
and experimental groups is almost same.  
Table 4.2 Frequency and Percentage of Posttest Score for both Groups 
Classification Score 
Control Group Experimental Group 
F P (%) F P (%) 
Excellent 96-100 0 0% 0 0% 
Very Good 86-95 0 0% 3 11.54% 
Good 78-85 11 42.31% 16 61.54% 
Fairly Good 66-75 9 34.6% 4 15.38% 
Fair 56-65 5 19.2% 2 7.69% 
Poor 36-55 1 3.84% 1 3.85% 
Very Poor 0-36 0 0% 0 0% 
Total 26 100% 26 100% 
 
The table 4.2 above shows that most of the students’ posttest result in control 
group classified as good, fairly good, fair, and poor category. In control group, the 
data of posttest showed that there are 11 (42.31%) students got good score, 9 
(34.62%) students got fairly good score, 5 (19.23%) students got fair score, and 1 
(3.84%) students got poor score.  
While in experimental group, the data shows that most of the students’ 
posttest result classified as very good, good, fairly good, fair and poor. There are 3 
(11.54%) students good very good score, 16 (61.54%) students got good score, 4 
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(15.38%) students got fairly good score, 5 (19.23%) students got fair score, and 1 
(3.85%) students got poor score.  
Therefore, from the description of reading in pretest and posttest result above, 
it can be concluded that both the using of authentic and pedagogic materials improved 
the students’ reading comprehension of both control and experimental groups. The 
data tabulation for the students’ improvement in reading can be seen as follows: 
Table 4.3 Students’ Achievement in Pretest and Posttest 
 Pretest Posttest  
Control 
Group 
Experimental 
Group 
Control 
Group 
Experimental 
Group 
N 26 26 26 26 
Mean 56.79 53.84 70.13 77.95 
Std. Deviation 11.831 14.069 8.027 9.572 
 
The table 4.3 shows the different of students’ score between two groups in 
pretest and posttest. In control group, the students’ mean score improved from 56.79 
with standard deviation 11.831 to 70.13 with standard deviation 8.026. In 
experimental group, the students’ mean score also improved from 53.84 with standard 
deviation 14.069 to 77.95 with standard deviation 9.572.  
From the data showed in table 4.1 and 4.2, the pretest  score of control and 
experimental group was slight different for the score before giving the treatment. 
After giving the treatment, the posttest score to both of groups showed a difference 
score of mean score. It means that there was an improvement in reading between two 
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groups after giving the treatment, especially in experimental group. It showed that the 
students in experimental group has greater improvement than students in control 
group.  
u. The inferential analysis between pretest and posttest for control group  
The following table showed the achievement of the students’ pretest and 
posttest in control group before and after giving treatment. 
Table 4.4 The t-test between Pretest and Posttest for Control Group 
Variable t-value df Probability Value 
Pretest and Posttest 16.130 25 0.000 
 
The table 4.4 above shows that the t-value was 16.130 with degree of freedom 
25 and P value 0.000. From the degree of freedom we can know that the t-table of 
this research was 1.708. Based on the data, the t-value (16.130) > t-table (1.708) and 
P value (0.000) < 0.05. From the data above, it can be concluded that there is a 
significant different between pretest and posttest for control group. In other word, 
there was an improvement on the students’ reading achievement between pretest and 
posttest in control group. 
v. The inferential analysis between pretest and posttest for experimental group 
  The data in the table 4.5  below showed the achievement of the students’ 
pretest and posttest in experimental group before and after giving treatment. 
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Table 4.5 The t-test between Pretest and Posttest for Experimental Group 
Variable t-value df Probability Value 
Pretest and Posttest 11.857 25 0.000 
 
The table 4.5 shows that the t-value was 11.857 with degree of freedom 25 
and P value 0.000. From the degree of freedom we can know that the t-table of this 
research was 1.708. Based on the data, the t-value (11.857) > t-table (1.708) and P 
value (0.000) < 0.05. From the data above, it can be concluded that there is a 
significant different between pretest and posttest for experimental group. In other 
word, there was an improvement on the students’ reading achievement between 
pretest and posttest in experimental group. 
w. The mean score and standard deviation of the students’ pretest 
Before the treatment conducted, both control and experimental groups were 
given pretest students’ achievement on reading. The aim of the test was to know out 
whether both control and experimental groups were in the same level or not. The 
standard deviation was meant to know how close the scores to the mean score. 
Table 4.6 The mean Score and Standard Deviation of the Students’ Pretest 
Group Mean Score Standard Deviation 
Control 56.79 11.831 
Experimental 53.84 14.069 
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Table 4.6 shows that the students mean score of control group in  pretest was 
56.79 and experimental group was 53.84. Based on the table above, it can be 
concluded that the students mean score of experimental group was statistically the 
same with control group. 
x. The inferential analysis on pretest for control and experimental group  
The following data indicated the achievement of control and experimental 
group before giving treatment. 
Table 4.7 The t-test of Students’ Pretest 
Variable t-value Df Probability Value 
Students’ Score 0.544 50 0.417 
 
The table 4.7 above shows that the t-value was 0.544 with degree of freedom 
50 and P value 0.417. From the degree freedom, we can know that the t-table of this 
research was 1.676. Based on the data, the t-value (0.544) < t-value (1.676) and P 
value (0.417) > 0.05. In pretest there is no significant difference between two groups’ 
score because the P value higher than 0.05 (0.417 < 0.05). It means that H0 was 
accepted and H1 was rejected in pretest. In other word, the students’ ability or level 
are same before giving the treatment.  
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y. The mean score and standard deviation of the students’ pretest 
 After giving treatment, the researcher gave posttest to both control and 
experimental group to find out students’ ability in reading comprehension whether 
same or not.  The following table showed the result of posttest. 
Table 4.8  The Mean Score and Standard Deviation of the Students’ Posttest 
Group Mean Score Standard Deviation 
Control 70.13 8.027 
Experimental 77.95 9.572 
 
Table 4.8 shows that the mean score of both groups were different after giving 
the treatment. The mean score of control group was 70.13 and experimental group 
was 77.95. It means that the mean score of experimental group was higher than 
control group (77.95 > 70.13) and the standard deviation of control group was (8.027) 
and experimental group was (9.572). 
From the data above, the researcher concluded that the result of mean score in 
experimental group was higher than control group. It means that the experimental 
group which taught by using authentic materials was giving significant improvement 
to students’ ability in reading comprehension than the control group which taught by 
using pedagogic materials.  
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z. The inferential analysis on pretest for control and experimental group  
The following data indicated the achievement of control and experimental 
group after giving treatment. 
Table 4.9 The t-test of Students’ Posttest 
Variable t-value df Probability Value 
Students’ Score 0.487 50 0.002 
 
The table above shows that the t-value was 0.487 with degree of freedom 50 
and P value 0.002. From the degree freedom, we can know that the t-table of this 
research was 1.676. Based on the data, the t-value (0.487) > t-table (1.676) and P 
value (0.002) < 0.05. In posttest there is a significant difference between two groups’ 
score because the P value less than 0.05 (0.002 < 0.05). It means that H1 was 
accepted and H0 was rejected in posttest. In other words, there was a significant 
difference of the students’ score between the use of authentic materials and pedagogic 
materials of both groups after receiving treatment. 
Based on the research question in this research whether the use of authentic 
materials give more effective in  increasing the students’ ability in reading 
comprehension, both control and experimental groups increased students’ ability in 
reading comprehension. However, there is significant improvement in experimental 
group than control group. And to know strictly different both control and 
experimental groups, it needs statistic hypothesis which shows the numerical 
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differences to the two groups. By looking at the numbers, it indicates that authentic 
materials were able to give significantly greater contribution than pedagogic 
materials. The H1: u
1 ≠ u2 deals on this research because the two groups achieve the 
different achievement (u
1 ≠ u2). So, it stated that the use of authentic materials was 
higher than pedagogic materials (77.95 > 70.13) in reading comprehension.  
Based on the explanation above, the researcher concluded that the use of 
authentic materials is more effective than pedagogic materials in improving students’ 
reading comprehension achievement. 
30. Students’ interest 
This part deals with the students’ interest toward the use of authentic materials 
in teaching reading. After distributing questionnaire to the students  and analyzing the 
data, the result can be seen in the following table. 
Table 4.10 Percentage of Students’ Interest 
No. Interval Categories Frequency Percentage (%) 
1. 85-100 Very high  8 30.8 
2. 68-84 High 13 50 
3. 52-68 Moderate 5 19.2 
4. 36-51 Low 0 0 
5. 20-35 Very Low 0 0 
Total 26 100 
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The result indicated that 8 (30.8 %) students were “very interested”, 13 (50 %) 
students were “interested”, 5 (19.2 %) were “moderate”, none “uninterested”  and 
“very uninterested”.  
From the findings above, the researcher concluded that the students’ interested 
in the using of authentic materials in teaching reading. 
P. Discussion 
The objective of this research are to find out whether or not the use of 
authentic materials in teaching procedure texts is more effective than pedagogic 
materials to improve students’ reading comprehension of the ninth grade students of 
SMP 36 Makassar and to find out whether or not the ninth grade students of SMP 36 
Makassar interested in the using of authentic materials in teaching reading. In this 
research, the reading materials focused on procedure text.  
The result of pretest indicated that students’ reading comprehension in both 
control and experimental group were in the same level. It can be concluded that both 
of groups had equal ability before giving treatment. After conducting the pretest, the 
researcher conducted the treatment in six meetings. The students were given different 
treatment where the students in control group were taught by using pedagogic 
materials, while the students in experimental group were taught by using authentic 
materials. 
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The posttest was conducted to measure the improvement in control and 
experimental groups after giving the treatment. The result indicated that there was a 
significant different in using authentic and pedagogic materials in teaching reading 
comprehension. It proved by the students’ mean score in experimental group was 
77.95  is higher than the students’ mean score in control group was 70.13. The result 
of this research also supported by Brown (1999) who stated that authentic materials 
are often more interesting because they reflect real life phenomena, thus the learners 
are more eager to learn when the language is authentic or meaningful. 
There were some factors that affect the result of the use of authentic material 
is higher than pedagogic material. As Peacock in Marwan (2014) proposed that 
authentic materials have a positive effect on learner motivation, they provide 
authentic cultural information, they provide exposure to real language, they relate 
more closely to learners’ needs, and they support a more creative approach to 
teaching. 
Moreover, authentic materials effectively kept the students’ willingness in 
reading the text during teaching learning process. They did not get easily bored in 
analyzing the text. They also enjoyed doing the tasks considering their participation 
in group discussion and individual performance. When they were in a proper mood, 
their awareness was simultaneously in good level.  
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CHAPTER V 
CONCLUSION AND SUGGESTIONS 
This chapter deals with the conclusion and suggestion relating to this research. 
Q. Conclusion 
Based on the findings and discussion in the previous chapter, the researcher 
concluded that the use of authentic material is more effective than pedagogic material 
to improve the students’ reading comprehension achievement of ninth grade students 
of SMP 36 Makassar. It is proved by the students’ mean score in experimental group 
was 77.95 higher than the students’ mean score in control group was 70.13. Then, the 
questionnaire which refer to students’ interesting to the use of authentic materials in 
teaching reading got high score. Moreover, the researcher found that the students’ 
activities from all of the interest indicators were reached which could be seen on the 
students’ involvement, feeling pleasure, attraction and attention in using authentic 
materials.  
R. Suggestion 
Based on the result of the research and conclusion above, the researcher 
would like to suggest as follows: 
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1. It would be more effective if the English teachers use Authentic Materials in 
increasing Students’ reading comprehension.  
2. The students should always active in learning process, more pay attention to 
teacher explanation and increase their interest in learning English. 
3. The next researcher who are going to conduct the research relate to the use 
authentic materials, should explore more authentic materials in engaging the 
students’ interest and helping the students’ in increasing students’ learning 
achievement in learning English.   
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